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teachers, dean's office, social networks, and self-support. The author found that in complicated conditions (2020-
2024), social support for students from a larger number of groups/sources (the total number of groups with high
and medium levels of support) is received by master's students (9) compared to bachelor's students (7), women
(7) compared to men (5), part-time students (9) compared to full-time (7), students of pedagogical specialties
(9) compared to other specialties (6), students of the 2024 survey (9) compared to previous years 2020-2023
(6). The study shows that according to individual characteristics of the respondents (educational level, gender,
form of study, specialty) family and self-support belong to the highest level of support; friends, fellow students,
academic teachers, social networks have medium level of support; other groups demonstrate low and
medium level of support. A trend of increasing support from social networks and professional psychologist was
identified.
Keywords: social support; support groups; student adaptation; Covid-19 pandemic; martial state in
Ukraine; online survey of students.
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ORGANIZATIONAL AND PEDAGOGICAL CONDITIONS FOR PREPARING FUTURE ENGLISH
TEACHERS TO OVERCOME STUDENTS’ EMOTIONAL-VOLITIONAL BARRIERS IN THE PROCESS
OF PARTNERSHIP INTERACTION

The aim of the scientific article is to substantiate the organizational and pedagogical conditions for
developing the competence of future English teachers in overcoming students’ emotional and volitional barriers
in the process of partnership interaction. The study identifies five structural-functional components of this
competence: motivational, cognitive, activity-practical, analytical-reflective, and personal. Three key conditions
for its formation are characterized: the creation of a partnership environment, the practice-oriented activity of the
instructor, and the involvement of students in analytical and reflective practices. A system of interactive
professional tasks (didactic, methodological, practical, and integrative) is proposed to facilitate the integration of
theory and practice. The proposed model has scientific and methodological significance and requires further
validation in institutions of higher pedagogical education.
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Introduction. The quality of teacher
education is widely recognized as a critical
determinant of the effectiveness of the educational
process and students’ academic achievement. In light
of contemporary educational transformations and
global challenges, the training of future English
teachers must encompass not only linguistic and
methodological competencies but also psychological
resilience, emotional intelligence, and strategies for
overcoming personal and interpersonal barriers.

Particularly in the context of the war in
Ukraine, the transition to online education, and the
growing socio-emotional burdens within educational
institutions, the issue of emotional-volitional barriers
has gained urgency. These barriers affect both
teachers and students, impeding effective
collaboration and undermining the principles of
partnership-based pedagogy (Glazkova et al., 2024;
Glazkova et al., 2025). Moreover, as emphasized by
l. Glazkova & O. Bukhalo (2019), such conditions
have severe consequences for children in conflict
zones, manifesting in psycho-emotional disturbances
and difficulties in social adaptation. These realities
necessitate that teachers be prepared to create
emotionally supportive and psychologically safe
educational environments, often in cooperation with
mental health professionals.

A growing body of scholarship points to the
importance of organizational and pedagogical
conditions as foundational elements for effective
educational systems. O. Savchenko (2012) defines
these conditions as a set of interrelated pedagogical,
psychological, and didactic factors that ensure
coherence and structure in the learning environment.
L. Khomych (1999) argues that such conditions foster
students’ engagement with pedagogical challenges,
professional reflection, and critical thinking.
S. Honcharenko (2011) further develops this
perspective by highlighting the role of these
conditions in harmonizing relationships among
educational actors, thereby promoting both effective
management and successful knowledge acquisition.

Within this framework, competency-based
education has emerged as a central paradigm in the
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modernization of teacher training. O. Antonova &
L. Maslak (2011) conceptualize this approach as
grounded in the development of holistic and
applicable knowledge systems. N. Bibik (2004)
underscores the importance of shifting from content
accumulation  to  outcome-oriented  learning.
O. Pometun (2004) contributes didactic models that
translate the competency approach into instructional
practice. S. Vitvytska (2011) interprets competence
as an integrative construct encompassing knowledge,
skills, values, and the capacity for autonomous action
in complex and dynamic contexts.

Complementing these structural and theoretical
perspectives are studies addressing the emotional and
motivational aspects of professional competence.
J. Madalinska-Michalak  (2015) emphasizes the
teacher’s role in managing emotional dynamics in the
classroom. |. Sukhopara (2020) focuses on the
development of emotional self-awareness and empathy
as key components of student engagement.
M. Lemarchand-Chauvin & K. Tardieu (2018) examine
the role of collegial emotional exchange in reducing
stress and  building supportive  professional
environments. E. Garneva, in collaboration with
F. Satka (2024), explores the integration of moral values
and pedagogical technologies to enhance intrinsic
motivation. . Onyshchenko (2019) demonstrates how
internal motivation underpins instructional innovation
and the formation of constructive student-teacher
relationships.

In parallel, psychological studies have
deepened our understanding of barriers to effective
teaching and learning. N. Sopilko (2008) categorizes
barriers as emotional, cognitive, and communicative,
often rooted in prior negative experiences and low
communicative competence. N. Horodetska (2009)
frames these barriers as stress-induced responses to
internal conflicts and external shifts, which can both
inhibit and catalyze professional development.
A. Massanov (2010) connects psychological barriers
to emotional-volitional states such as frustration,
proposing coping strategies including internal
resource mobilization and goal adjustment.
L. Yaroslavska (2010) introduces the concept of the
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«pedagogical barrier,» describing its
multidimensional character and dual function — both
obstructive and developmental. Building on this,
l. Glazkova (2013) conceptualizes barriers as
potentially transformative experiences and advocates
for their intentional use as pedagogical tools to
stimulate reflective thinking, creativity, and volitional
development.

Significant attention has also been directed
toward the principles and practices of pedagogical
partnership. O. Kokhanova (2012) conceptualizes
subject-subject interaction as a system grounded in
mutual autonomy, equality, trust, and value-based
communication. She highlights the importance of
parallel dynamics, such as freedom of action paired
with partner awareness, and shared activity balanced
by mutual responsibility. S. Shekhavtsova (2014)
emphasizes the central role of student agency and
the importance of structuring the learning process
around students’ interests and prior experiences.
0. Kocherha (2019) offers a sequential model of
effective partnership based on mutual understanding,
negotiation, and compromise. Contributions by
J. Radziewicz (1992) underscores the centrality of
shared values, trust, and supportive relationships in
establishing authentic educational partnerships.
V. Didukh (2021), meanwhile, emphasizes the
importance of success-oriented collaboration, a
personally responsive instructional style, and co-
constructive knowledge building.

While these studies have significantly
expanded the theoretical and methodological
understanding of teacher competence, emotional
development, and partnership pedagogy, current
research still lacks a focused analysis of the
organizational and pedagogical  conditions
specifically needed to prepare future English
teachers to overcome students’ emotional-
volitional barriers in the context of partnership
interaction. The present study aims to address this
gap by synthesizing these dimensions into a
coherent conceptual foundation for future empirical
exploration.

Objective. Given the identified research gap,
this study aims to define and substantiate a system of
organizational and pedagogical conditions for
preparing future English teachers to overcome
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student’s emotional-volitional barriers in the process
of partnership interaction.

Methods. To achieve this objective,
theoretical analysis of psychological-pedagogical and
methodological literature was conducted, along with
generalization of scientific findings and an analysis of
personal teaching experience.

Results and discussion. Let us examine in
greater detail the essence of the organizational and
pedagogical conditions we have identified for the
training of future English teachers to overcome
students’ emotional-volitional barriers in the process
of partnership interaction, namely:

1. The creation of a partnership environment
in the training process of future English teachers to
overcome student’s emotional-volitional barriers in
the process of partnership interaction.

2. The orientation of the instructor’s activities
toward a practical, application-based approach in the
training process of future English teachers to
overcome student's emotional-volitional barriers in
the process of partnership interaction.

3. The engagement of future English
teachers in analytical and reflective activities in the
training process of future English teachers to
overcome student's emotional-volitional barriers in
the process of partnership interaction.

The primary task in implementing the first
condition is overcoming the stereotypical approach to
partnership interacton and transitioning to
qualitatively new principles for establishing
collaborative relationships among the participants in
the educational process. This entails the introduction
of pedagogical partnership in both the «instructor-
student» and «student-student» systems through
dialogic interaction, where all participants act as
equal partners, capable of collaboration and joint
decision-making. Such an approach contributes to
the formation of the competence components of
future English teachers in overcoming students’
emotional-volitional barriers in the process of
partnership interaction, ensuring the development of
their ability to adapt the educational process to
various contexts and to interact effectively in complex
pedagogical situations. The impact of the first
conditon on the formation of the competence
components under study is presented in Table 1.
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Table 1

The impact of the creation of a partnership environment in the training process of future English
teachers to overcome student’s emotional-volitional barriers in the process of partnership interaction

Components

Expected impact of the first condition

Motivational

Partnership interaction creates a trusting atmosphere where students feel valued
participants in the educational process. This strengthens their intrinsic motivation,
encourages collaboration, activates their cognitive interest, and fosters the desire to
enhance professional skills.

Cognitive

Interaction within a partnership environment stimulates knowledge exchange and the
collective analysis of the nature, typology, functions, and methods for overcoming
emotional-volitional barriers. This contributes to the development of critical thinking, the
ability to synthesize information, and the capacity to find practical solutions.

Activity-
Practical

Collaborative task execution in a partnership environment enables students to develop
skills in organizing cooperation, resolving conflicts, managing emotions, and sustaining
student motivation. Such activities promote the formation of leadership qualities,
communicative abilities, and effective teamwork in seeking ways to overcome emotional-
volitional barriers.

Analytical-
Reflective

Students acquire self-analysis and self-assessment skills through the discussion of
outcomes, analysis of mistakes, and evaluation of achievements. They receive feedback
that helps them better understand their reactions, refine their approaches to interaction,
and develop adaptability.

Personal

A partnership environment fosters the development of emotional and volitional resilience
in future teachers by promoting self-regulation, adaptability, and motivational resilience
within educational interactions. Collaborative activities in such an environment enhance
barrier resilience and prevention, as evidenced by the ability to anticipate potential
difficulties, apply preventive strategies, and effectively overcome them in pedagogical
practice.

Compiled by the authors.

Modern

understanding of partnership

partnership environment. As noted by O. Dubaseniuk

interaction is based on subjectivity, which implies
recognizing each participant in the educational
process as having the right to uniqueness, freedom,
activity, and autonomy, according to |. Bulakh &
L. Dolynska (2002), partnership stimulates students’
cognitive interests, ensures their individual-personal
development, and allows them to take an active part
in  designing, organizing, and implementing
educational activities. This enables students to feel
responsible for the outcomes of their work,
develop self-confidence, and build the positive
experience necessary for their future professional
endeavors.

S.Zhdanenko (2003) emphasizes the
cooperative basis of human nature, which confirms
the appropriateness of dialogue as a mechanism for
subject-to-subject interaction. Special attention is
given to the role of the teacher in creating a
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(2009), the teacher acts as a moderator who helps
students realize their professional potential,
motivates them to participate in the educational
process actively, and creates situations for success.
Such an environment stimulates intrinsic motivation,
reduces emotional tension, and contributes to the
practical overcoming of barriers. At the same time,
N.Byrko (2014) underlines the importance of
tolerance as a key professional quality of a teacher,
which contributes to creating an atmosphere of trust
and comfort.

Thus, the creation of a partnership
environment provides the conditions for integrating
the  motivational,  cognitive,  activity-practical,
analytical-reflective, and personal components of the
competence of future English teachers. It contributes
to the deep assimilation of knowledge. Based on
pedagogical partnership principles, it forms the
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practical skills necessary for effective work in the
modern educational space.

The primary task in implementing the second
condition is to activate future English teachers’
creative and personal potential by modeling
pedagogical situations, solving professional tasks,
and employing interactive teaching methods that
bring the educational process closer to the actual
conditions of professional activity. This entails that

students master effective strategies and tactics for
overcoming emotional-volitional barriers, develop
practical skills in organizing partnership interaction,
and form the ability to adapt to challenging
educational situations, improve their communicative
skills, and create a safe and supportive academic
environment. The impact of the second condition on
the formation of the components of the competence
under study is presented in Table 2.

Table 2

The impact of the orientation of the instructor’s activities toward a practical, application-based
approach in the training process of future English teachers to overcome student’s emotional-volitional

barriers in the process of partnership interaction

Components Expected impact of the second condition
Motivational Theoretical training: formation of intrinsic motivation to overcome barriers by
understanding their nature and significance in professional activity.
Practical training: increasing interest in solving real pedagogical situations.
Production internship: developing confidence and motivation for interacting with
students and colleagues within school settings.
Methodological training: fostering interest in implementing modern methods in
partnership interaction.
Cognitive Theoretical training: deepening knowledge about barriers, their types, and
methods for overcoming them.
Practical training: applying knowledge in solving practical tasks.
Production internship: testing the acquired knowledge in actual conditions of the
educational process.
Methodological training: improving methods for adapting knowledge to the needs
of students.
Activity- Theoretical training: recognizing the role of partnership interaction in a teacher’s
Practical activities.
Practical training: developing communication skills, emotion management, and
teamwork.
Production internship: employing strategies and tactics to overcome barriers in
actual conditions.
Methodological training: developing the ability to adapt teaching methods to the
needs of students.
Analytical- Theoretical training: developing the ability to analyze and predict professional
Reflective situations.
Practical training: reflecting on completed tasks and seeking new approaches.
Production internship: analyzing one’s activities and integrating experience into
professional development.
Methodological training: evaluating the effectiveness of methods and improving
approaches to organizing partnership interaction.
Personal Theoretical training: understanding the role of emotional and volitional resilience
in overcoming barriers.
Practical training: developing skills in self-regulation, barrier resilience, and
adapting to challenging situations.
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learning environment.

Production internship: applying strategies of emotional self-control, anticipating
difficulties, and managing professional challenges.

Methodological training: integrating knowledge about emotional-volitional
mechanisms into practical activities and developing the ability to create a favorable

Compiled by the authors.

The focus of the instructor's activity on a
practice-oriented approach to preparing future English
teachers involves the development of pedagogical
thinking, which enables individuals to adapt to
contemporary  challenges, avoid  stereotypical
approaches, establish cause-and-effect relationships,
find unconventional solutions to problems, navigate new
conditions, justify conclusions, and model practice-
oriented situations. Practice-oriented learning is
implemented through a gradual transition from lectures
to interactive teaching methods, which include modeling
pedagogical situations, and further to professional
activities during teaching practice. This approach
ensures the integration of theory and practice and
facilitates students’ professional development.

Given the necessity of integrating
theoretical and  practical  training, the
implementation of a system of interactive

professional tasks is particularly important, as it
contributes to the formation of key components of
future English teachers’ competence. These tasks
cover various aspects of professional training,
including motivation development, mastery of
teaching  methodologies, enhancement  of
pedagogical thinking, and professional reflection,
thereby ensuring students’ competence in
overcoming emotional and volitional barriers in
partnership interaction. Below is the structure of
this system, adapted to the studied competence
(see Table 3).

Table 3

The system of interactive professional tasks for developing the competence of future English teachers
in overcoming students’ emotional and volitional barriers in the process of partnership interaction

Type of task and its

Functional purpose of the task

emotional-volitional barriers in
partnership interaction

content
|. Didactic tasks
1. Task for mastering the | — To develop an understanding of the concept of «emotional-volitional
theoretical  foundations  of | barriers in partnership interaction» along with their typology and

functions;

- To raise awareness of the role of emotions and will in the professional
activity of an English teacher;

—Todevelop the ability to analyze the causes and consequences of these
barriers.

2. Task for studying the
mechanisms of partnership
interaction

— To master the principles of subject-to-subject interaction;

— To recognize the importance of trust, collaboration, and dialogue in
overcoming barriers;

— To develop skills in establishing effective interpersonal relationships.

Il. Methodological tasks

1. Task for developing
methodological competence

- To conduct micro-teaching with an emphasis on overcoming emotional-
volitional barriers in partnership interaction;

- To model lessons considering the causes and consequences of
potential barriers;

— To develop skills in applying tactics for preventing and overcoming
emotional-volitional barriers in partnership interaction.
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2. Task for
reflective skills

developing

- To analyze conducted lessons regarding the implementation of
collaborative interaction and overcoming emotional-volitional barriers;

- To identify ways to improve one’s professional activity;

— To develop an individual professional development plan.

[ll. Practical tasks

1. Task for solving practical
cases related to overcoming
barriers

— To work in groups on actual or simulated situations involving the
emergence of emotional-volitional barriers in pedagogical activity;

- To develop strategies and tactics for preventing and overcoming
barriers in collaborative interaction.

2. Task for simulating
pedagogical situations

— To conduct role-playing games to practice skills in emotion
management, conflict resolution, and motivating students in educational
activities;

- To adapt one’s behavior to meet the needs of students and create a
favorable emotional climate.

IV. Integrative tasks

volitional barriers in teaching

1. Development and | - To integrate theoretical knowledge and practical skills in an actual or
implementation of a mini- | simulated situation;

project for organizing a | —Tocreateinnovative approaches to organizing barrier-free collaborative
barrier-free partnership | interaction;

environment — To demonstrate leadership and communication skills in teamwork.

2. Analysis and presentation | — To study successful examples from one’s own experience or the
of successful cases of | pedagogical practices of other professionals;

overcoming emotional- | - To recognize the role of pedagogical partnership in professional

activity;

— To foster a positive attitude toward overcoming challenges.

Compiled by the authors.

Solving interactive professional tasks is a key
means of implementing the model for training future
English teachers to overcome students’ emotional-
volitional barriers in the process of partnership
interaction. It contributes to developing professional
qualities such as independence, the ability to reflect,
resilience in the face of difficulties, and an awareness
of the importance of organizing interaction within an
educational environment built on partnership,
collaboration, and empathy. In addition, it develops
skills in lesson planning and delivery that consider the
subject's specifics, as well as readiness to overcome
emotional-volitional difficulties.

The proposed system of interactive
professional tasks should be implemented through
innovative forms of organizing the educational
process: lectures (dialogue lecture, discussion
lecture, debate lecture, problem-research lecture),
practical classes (training, webinars, master classes),
as well as production practice, which create
conditions for intellectual co-creation between
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instructors and students, ensure a comfortable,
educational environment, and contribute to the
effective resolution of tasks related to collaborative
interaction in the professional activities of future
teachers.

The primary task of the third condition is to
stimulate future English teachers toward professional
self-determination and the formation of a stable
personal  «self-concepty  that reflects their
pedagogical identity. This includes systematic
reflection on one’s activities in overcoming students’
emotional-volitional barriers in the process of
partnership interaction, which contributes to an
awareness of the teacher’s role as both a facilitator
and a partner in the educational process. The
conditions for creating a safe reflective environment
aim to develop students’ ability to analyze their
professional actions, assess their effectiveness, and
plan paths for self-improvement. The impact of the
third condition on the formation of the components of
the competence under study is presented in Table 4.
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Table 4

The impact of the engagement of future English teachers in analytical and reflective activities

in the training process of future English teachers to overcome student’s emotional-volitional barriers

in the process of partnership interaction

Components

Expected impact of the third condition

Motivational

Analytical-reflective activities help raise awareness of personal motivation to overcome
emotional-volitional barriers and the importance of collaborative relationships in
professional practice; reflecting on one’s achievements stimulates intrinsic motivation for
self-development and learning.

Cognitive

Reflective analysis of pedagogical situations enables deeper assimilation of knowledge
about the nature, causes, and consequences of emotional-volitional barriers;
understanding the interconnection between theoretical concepts and actual practical
tasks enhances cognitive activity.

Activity-
Practical

The use of analytical-reflective tools in actual pedagogical tasks fosters the development
of skills in emotion management, organizing collaboration, and adapting to the learning
environment; reflection allows for adjusting actions for more effective interaction.

Analytical-
Reflective

Continuous engagement in analytical-reflective activities builds the ability to self-assess,
analyze one’s professional actions, and develop strategies for overcoming barriers;
reflecting on results helps cultivate adaptability, critical thinking, and strategic planning.

Personal

Reflective analysis of one’s emotional state and behavioral responses contributes to
developing emotional and volitional resilience, forming self-regulation skills, and
anticipating challenges in professional practice. Ongoing self-assessment and
interaction analysis enhance barrier resilience, strengthen confidence in one’s
pedagogical actions, and improve the personal qualities necessary for effective

collaborative interaction.

Compiled by the authors.

Reflection, as a mechanism for becoming
aware of one’s achievements, mistakes, and
prospects, contributes to the ability to self-assess,
critically analyze one’s experience, and adapt to
professional challenges. It helps future teachers
analyze their professional activities, adjust chosen
interaction strategies, and develop practical
approaches to organizing a collaborative educational
environment. As a result, students acquire tools to
enhance their pedagogical skills, develop emotional
intelligence, and improve the quality of the learning
process.

Reflection is a multifaceted phenomenon that
encompasses self-knowledge, self-analysis, and an
awareness of the structure of interactions with other
participants in the educational process. According to
researchers (L. Koval, 2015; N. Poviakel, 1998),
professional reflection involves establishing cause-
and-effect relationships  between pedagogical
phenomena, generating innovative approaches to
solving educational tasks, and adapting one’s
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activities to modern challenges. In this context,
analytical-reflective activities help future teachers
understand not only their actions but also the needs
of their students, which is an essential component of
effective pedagogical practice.

Professional reflection is also linked to
students’ recognition of the importance of
collaborative interaction in the educational process.
As noted by M. Savchyn (2002), reflective skills
develop most actively in conditions of subject-to-
subject interaction, which encourages students to
rethink behavioral and cognitive stereotypes.
Through working on practical tasks, analyzing case
studies, and evaluating the results of their activities,
students learn to justify their own decisions,
adapt pedagogical strategies, and create a
comfortable emotional environment for interacting
with students.

An important aspect of reflection is its
connection with developing an intrinsic need for
lifelong learning, which, according to L. Koval (2015),
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is the foundation of professional growth. By engaging
in analytical-reflective activities, future teachers
acquire skills in self-education, self-development, and
self-improvement, which contribute to developing
critical thinking, flexibility in decision-making, and the
ability to innovate — qualities necessary for organizing
a collaborative educational environment.

Thus, reflection becomes a fundamental
mechanism that ensures the effective professional
development of future English teachers. It integrates
personal and professional experiences, cultivates the
ability for conscious pedagogical activity, and serves
as the basis for building collaborative relationships,
which are the keys to a high-quality educational
process.

Conclusions. The organizational and
pedagogical conditions developed for preparing
future English teachers to overcome students’
emotional-volitional barriers in the process of
partnership interaction constitute a theoretically
grounded and methodologically structured system
aimed at addressing the challenges of modemn
education. These conditions are designed to facilitate
the formation of a professional competence that
integrates emotional resilience, volitional regulation,

and the ability to build constructive interaction within
a partnership-based educational environment.

The scientific and methodological significance
of the proposed conditions lies in their focus on the
systemic integration of interactive learning, reflective
practices, and partnership pedagogy, which are
essential for future teachers’ professional growth. These
conditions can serve as a foundation for designing
practice-oriented training modules that align with current
trends in teacher education.

Prospects for further research include the
empirical validation of the proposed organizational
and pedagogical conditions and the development of a
structural-functional model of training. Additionally,
attention should be given to testing and refining a
system of professional tasks aimed at overcoming
emotional-volitional ~ barriers,  ensuring  their
adaptability and effectiveness in real educational
contexts.
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OPrAHI3ALIMHO-MEQAIOrIYHI YMOBM NIArOTOBKU MAUBYTHIX YYUTENIB
AHINIKCbKOI MOBW 10 NOONAHHSA EMOLIMHO-BONIbOBUX BAP’EPIB YYHIB
Y NPOLIECI NAPTHEPCbLKOI B3AEMOAI

Bonoaumup MetpoBuy TatapiH, acnipaHt, bepasHCbKMA AepxaBHMWA nepdaroriyHWUi
yHiBepcuteT, M. 3anopixoksa, YkpaiHa, enektpoHHa nowra: tatarinvolodymyr99@gmail.com

IpuHa fAkiBHa na3koBa, AOKTOP NeAaroriyHUX Hayk, npodecop, MenitononbCbKUn AepxaBHUN
neparoriyHUM yHiBepcuteT iMeHi borgaHa XmenbHULbKOro, M. 3anopidoksa, YkpaiHa, enekTpoHHa nowrTa:
iy_glazkova@ukr.net

Memoto Haykosoi cmammi € docnidxeHHs opaaHi3auiliHo-nedago2iyHux yMog nideomosku MalbymHix
yqumenig aHeniticekoi Mogu 00 no0osaHHA eMOUiliHO-80/Ibo8UX bap’epie y4Hie y npoueci napmHepChbKoi
83aemo0ii. [lns 00csicHeHHs Memu 8UKOpUCMaHo MemoOu aHainisy ncuxonoeo-nedagoeiyHoi ma MemoOuyHoI
nimepamypu, y3a2anbHEeHHs HayKogux (bakmie ma aHanidy enacHo2o nedazoeidHo20 docgidy. Y cmammi
cxapakmepu3osaHo Cy4YacHuli eman po3gumky euwjoi oceimu 8 YkpaiHi, uo cynposo0xyembcs HeobXioHicmio
CUCMeMHUX 3MiH 3a0sis hideuweHHs1 aKkocmi nid2omoeku nedaz202iyHuX Kadpie y KoHmexkcmi enobanbHux
0c8imHix mpaHcgopmauit.

BuokpemneHo Kmo4osi YUHHUKU, w0 3abeneyyroms iHmezpauito meopemuyHUX 3HaHb | NpaKmu4HUX
YMIHb, @ MaKOX 8U3HAYeHO iX 8nnug Ha (hopMysaHHs NPoGheciliHoi kKoMnemeHmMHocmi MaltibymHix nedazoaig.
Y mexax 0ocnioxeHHs OKpecrieHo n’smb CMpPYKMypHO-hYHKUIOHATBHUX KOMNOHEHMI8 KoMnemeHmHocmi y
nodonaHHi  eMoyiliHO-80/Ib0osUX bap’epie y4Hi8 y npoueci napmHepchkoi 83aemodii:  MomugauitiHud,
Ko2HimugHul, OignbHICHO-npakmu4HUl, aHanimuko-pegaekcugHull ma ocobucmicHull. BuokpemneHo mpu
OCHOBHI  yMO8U  ni020mOoeKU MalbymHix y4yumenie aHeniticbkoi MO8U Yy KOHMeKCmi po32nisHymoi
KOMNemeHmHOCMI: nepwa — CMBOPEHHS napMHePCbKo20 cepedosulya 8 npouyeci nidcomosku MalbymHix
yqumenig aHenitickkoi Mosu 00 nodonaHHs eMouiliHO-80/1b0sUX bap’epie yyHig y npoueci napmHepcbKoi
83aemo0ii; Opyea — cnpamosaHicmb OianbHOCMI 8UKNadaya Ha NPaKMUKOo-OpiEHMoeaHul xapakmep
nidzomoeku malbymHix y4umenig aHenitickkoi mogu 00 nodonaHHs eMOUiliHO-80/Ib08UX bap’epig y4Hig y
npoueci napmHepcbKoi 83aemodii; mpemsi — 3any4eHHs MalbymHix y4yumernie aHanilicbkoi Mogu 00 aHanimuko-
peghriekcusHoi isnbHocmi nid Yac ixHboi nideomosku 00 noOONaHHS eMOUlIHO-80b0BUX bap’epie y4Hie y
npoueci napmuepcbkoi 83aemodii. poaHanizogaHo ix 3aeédaHHS ma ennue Ha (hOpMyBaHHsI 8U3HAYEHUX
KOMNOHeHmig ocnioxyeaHoi KomnemeHmHocmi. Takox po3pobrieHo cucmemy iHMepakmueHo-ghaxosux
3ae0aHb (OuOaKmuYHUX, MEMOOUYHUX, NPaKMUYHUX Ma iHme2pamugHuX), Wo cnpusie NOEOHaHHI0 meopii 3
npakmuKkolo.
[MpedcmasneHi nomoxeHHs Moxymb Oymu euKopucmaHi SiKk KOHUenmyasbHa OcHosa 011 nodanbuloi
eKcnepuMeHmarbHOi nepesipku eghekmugHOCMi OpeaHi3auiliHo-nedazo2iyHuxX yMo8 y Mexax npogeciliHoi
nidzomosku malibymHix ydumertie.

Knroyosi cnoea: malibymHi eyumeni aHanilickkoi MO8U, eMOouiliHO-80/1b08i bap’epu, napmHepcbka
83aemM00id,  OpeaHi3auiliHo-nedaz202iyHi  yMOoBU, NpPakmMUKO-OpieHMoB8aHiCmb, —aHanimuka, —peqrekcis,
IHmepakmugHo-ghaxosi 3a80aHHSI.
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